Sussex Road Primary School

Calculation Policy 2024-25

How to use the policy

This mathematics policy is based around the White Rose teaching scheme and a guide for all staff at Sussex Road Primary School. It has been largely adapted from the
White Rose Maths Hub Calculation Policy with further material added.

This document sets out the progression of mathematical skills for children to progress through. Even though there are suggested year groups throughout each stage, this
document should be used flexibly to support the teaching and learning of mathematics. It is expected that teachers will use their professional judgement as to when
consolidation of existing skills is required or if to move onto the next concept. However, the focus must always remain on breadth and depth rather than accelerating
through concepts. Children should not be extended with new learning before they are ready, they should deepen their conceptual understanding by tackling challenging
and varied problems. This policy has been designed to teach children through the use of concrete, pictorial and abstract representations.

Concrete representation— a pupil is first introduced to an idea or skill by acting it out with real
objects. This is a ‘hands on’ component using real objects and is a foundation for conceptual

understanding. . + . 2 + 1 = 3
Pictorial representation — a pupil has sufficiently understood the ‘hands on’ experiences performed

and can now relate them to representations, such as a diagram or picture of the problem.
Abstract representation—a pupil is now capable of representing problems by using mathematical P’CTOR’AL ABSTRACT

notation, for example 12 x 2 = 24.

It is important that conceptual understanding, supported by the use of representation, is secure for all procedures. Reinforcement is achieved by going back and forth
between these representations.



Objective and Strategies

Concrete

Pictorial

Abstract

Combining two
parts to make a
whole: part- whole
model

Use part whole
model.

Use cubes to add
two numbers
together as a
group or in a bar.

EYFS will use this method

Use pictures to add
two numbers together
as a group or in a bar.

©eeee
%/—’}%f—/

3 Balls 2 Balls

EYFS will use this method

4+3=7

10=6+4

Use the part-part whole
diagram as shown above
to move into the abstract.

Starting at the
bigger number and
counting on

Start with the larger number on
the bead string and then count on
to the smaller number 1 by 1 to
find the answer.

Other resources can be used
before bead strings such as
numicon.

12 +5=17
A | L 1 1 i i i i i
R | T L] T T T T 1 1 1 1
0 1 12 13 14 15 16 1T 98 18 20

Start at the larger number on the number line and count on in ones or
in one jump to find the answer.

5+12=17

Place the larger number in your head
and count on the smaller number to
find your answer.
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Objective and Strategies

Concrete

Pictorial

Abstract

Part- whole model

Use part whole
model.

Use cubes to add
two numbers
togetherasa
group or in a bar.

/p;,'r;

whéle\{,}‘
§ p-ort

Use pictures to add
two numbers together
as a group or in a bar.

ecc00

) —
3 Balls 2Balls

4+3=7

10=6 +4

Use the part-part whole
diagram as shown above
to move into the abstract.

Using known facts

O o+ 00 O oo .. ) 3+44=7
O B =g N AT Children draw
l I I | | I l l represenations to leads to
= + l = l represent, H,Tand O
|:||:||:|+ |:||:||:|_ HHHHH” H | P Y 30+40=70
EER @B = B | leads to
] am EED
an 300+ 400 =700
Regrouping to make m Use pictures or a number 7+4=11
line. Regroup or partition e, > o—
10. the smaller number to O o OO If  am at seven, how many more do |
m make 10. s s need to make 10?
This is an essential 5 40— =) | How many more do I add on now?

skill for column
addition later on.

6+5=11

Start with the bigger
number and use the
smaller number to
make 10.

Use ten frames.

9+5=[14 o
il T

4 5 6 7 8 (9)0 11 1213 (14) 15 16 17 18 19 20

0 1
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Adding 1 more Op 25+1=
Op o o _
= - 25+ 2=
25+1=26 +1 42 25+1=26
25+2=27 /\\ 25+2=27
Explore that the ones digit and 21 22 23 24 25 26 27 28 29 30 31 32
sometimes the tens digit changes. Children use number lines
Adding 10 more
“o 27 + 30
[_. [ - - ' -
a / 0 20 Re 25+10=35
! 25+20=45

Explore that the ones digit does not change

! 1 1 |

27 37 47 57

UOIIPPY - ¢ JTE9A



Adding three single
digits

4+7+6=17
Put 4 and 6 together to make 10. Add on 7.

©esen  eveeee

Following on from making 10, make 10 with
2 of the digits (if possible) then add on the
third digit.

s+ Fs I&
s S g OF
Sl AR T
bhu.@‘g §5 &s

+A mmalAa1n

4+ 7 +6)= [10/+]7]
10
- 7]

Combine the two numbers that
make 10 and then add on the
remainder.




Objective and Strategies Concrete Pictorial Abstract
Column method- no 24 + 15= Drawing notations to support] .
regrouping 24 ] Calculations
+§ II t l |
— 1 21+42-=

Add together the ones first then add the tens. Use the dienes
blocks first before moving onto place value counters.

Use place value grids to support

R

21

T o ® | ® o+ Q
amms | "™ (0000 (0000 |
OO |(EEEEE
® |0000®
Column method- Make both Children can draw a pictoral representation of
regrouping numbers on a | ® | ) 146 | the columns and place value counters to further | Start by partitioning the
place value grid. support their learning and understanding. numbers before moving
0lClol) ::.. +521 on to clearly show the
exchange below the
Add up the ones 0[] 0000 addition.
and exchange 10 000
ones for one 10. 20 + 5
40 + 8
Add up the rest of | | (] 146 60 + 13 =73
the columns, +527
exchanging the 10 00ee 000
counters from one
column for the next (©]0)
place value column

O]

until every column
has been added.

This can also be done with dienes to help
children clearly see that 10 ones equal 1 ten
and 10 tens equal 100.

T o
oo ')
w N

=)
)
-y

—
[
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Objective and Strategies

Concrete

Pictorial

Abstract

Column method

Children continue to use dienes or place value counters

Children can draw representations using a place

Continuing on from Year

to add involving exchanging and non- exchanging. value grid. 3 to carry hundreds as
Year 4 —add numbers Exchanging up to ten hundreds for a thousand. _ well as tens.
with more than 4 digits ) oo 32 oo :: This can also be related
Hundrods | Tens Omes ee  * T to money and
' ee :: ° ::.. measures.
. a
7 1 5 1
. 3517
Sl : +_396
39 3
Column method See Year 4 method See Year 4 method 72 8
Year 5 —add numbers Introduce decimal place value counters and model SRR +546
with more than 4 digits | exchange for addition. 127 4
tens hundredths
Add decimals with 2 ones 4 tenths| MU 11
decimal places, .. £23 59
including money. o +/£/7]- 55
® CIENIORIN
Column method See Year 4 method See Year 4 method 81.0519
266 %
Year 6 - Add several 4 2’32—%:
numbers of increasing 120579
complexity et
2|3 |3]6]]
Including adding 9- 080
money, measure and 59- 770
decimals with different + I - 300,
numbers of decimal 93 15] 1] i['
A 2

points

Insert zeros for place
vale holders.

UONIPPY - 9-1 JeaA



Objective and
Strategies

Concrete

Pictorial

Abstract

Taking away ones

Use physical objects, counters, cubes etc.

to show how objects can be taken away.

OO0 2=
OO0 OO‘

Cross out drawn objects to show what has been taken
away.

¥ % 3 A

x X A ¥ ‘ X
A Aox L
15-3=112

18 -3=15

8-2=6

Counting back

Make the larger number in your
subtraction. Move the beads along your
bead string as you count backwards in

ones.

13-4

Use counters and move them away from
the group as you take them away
counting backwards as you go.

Count back on a number line or number track

NNV N

2 10 11 12 13 14 15

Start at the bigger number and count back the smaller
number showing the jumps on the number line.

210 -10

34 35 36 37 47 57

This can progress all the way to counting back using two 2

digit numbers.

Put 13 in your head, count
back 4. What number are
you at? Use your fingers to
help.

uonoeNgns - T JeaA



Find the difference

Compare amounts and objects to find the
difference.

Use cubes to
build towers or
make bars to find
the difference

|

Use basic bar
models with
‘ e | items to find
the difference

3 Erasars ?

Countonto
find the
difference.

Comparison Bar Models

Draw bars to

Lisa is 13 years old. Her sister is 22 years old.

find Find the difference in age between them.
The difference ”
between 2 13 A
numbers. ] S—
siter
~~
22

Hannah has 23 sandwiches,
Helen has 15 sandwiches. Find
the difference between the
numbers of sandwiches.

Part Part Whole Model
( using known facts)

Link to addition- use the
part whole model to
help explain the inverse
between addition and
subtraction.

s If 10 is the whole and 6
is one of the parts. What is the other part?

10-6=

Use a pictorial representation of objects to show the part part

whole model.

Move to using numbers within
the part whole model.

uonoenqns - T JeaA



Objective and Strategies | Concrete Pictorial Abstract
Using known facts
Op+ 0O _ O ] .- ' ) 3+4=7
= o- = o” —g” .+ s = Children draw
] “ | “ represenations to leads to
= + = represent, H,Tand O
HHH+ HHH ) HHHHHH ll ” I g T 30+40=70
N =3 =2E leads t
] mm EEm eads to
me 300 + 400 = 700
Make 10 14-9=

Esin

Make 14 on the ten frame. Take away the
four first to make 10 and then takeaway one
more so you have taken away 5. You are left
with the answer of 9.

13—7=[6] _
B

’ >
Colin SO TN T ST VUM L) Y
11 1213 14 15 16 17 18 19 20

a3 F—
o 1 2 3 - 5 6 7 8 ® 10

Start at 13. Take away 3 to reach 10. Then take away the
remaining 4 so you have taken away 7 altogether. You have
reached your answer.

16 -8=

How many do we take off to
reach the next 10?

How many do we have left to
take off?

Subtracting 2 digit
numbers ( no
regrouping)

Use dienes to support with subtraction.
45-13=32

Create the

number you
are subtracting
from using the
dienes.

=

Ensure you only create the number you are

subtracting.

45-13=32

40-10=30

5-3=2

|1

- r
- 3

5 -13=32

Children to use their knowledge
of partitioning to support.

45-13=32

Subtracting 2 digit
numbers ( regrouping)

Use dienes to support
with subtraction.

a
aae
43 - 16 =

uonoeAgNS - Z Jea A



aa
ae Children to
ae
ame exchange 1 ten for
EEE @ ten ones.
43 - 16 =
Child H —
ildren | [
to subtract =0 = aa
the ones afel_R |
first =l R
followed
by the 43 - 16 = 27

tens.




Objective and Concrete Pictorial Abstract
Strategies
Column method - o Use dienes to make the u | . Draw the dienes or place _23 This will lead
without regrouping ' bigger number then take ml value counters alongside 47— Zb. - to a clear
/// the smaller number Eaaeeases] mEE = 2 the written calculation to 40 + 77 written
L1 ‘ | away. I — :i_— help to show working. —_20* 4 column
I ' I 75-42 = 22 20+ 3 subtraction.

Show how you partition

numbers to subtract.
Again make the larger
number first.

|

Calculations

> g

i176-64=

Column method with

regrouping

Use dienes to start with before moving on to place
value counters. Start with one exchange before
moving onto subtractions with 2 exchanges.

| ® L Calculations
Make the larger {23
number with the place 000 ee0® . 88
value counters i
Start with the ones, can | ) ® &
| take away 8 from 4 00 0000 234
easily? No, | need to o000 - 88
exchange one of my 00000 tens for
ten ones.

'11
©|l e | @ 234

Now | can subtract my
ones.

Now look at the tens, can
| take away 8 tens easily?
| need to exchange one
hundred for ten tens.

Now | can take away
eight tens and complete
my subtraction

00 0@ |eee® - 88
1) 3

i I B
© |06 0000 - 8
00000 @ E

elociele
| o | @ 29,
284

©Jo]
OO

Show children how the concrete method links to
the written method alongside your working. Cross
out the numbers when exchanging and show
where we write our new amount.

Skep 3

i0 1t

10 yryz =Z§,

“ryre

and knows when to exchange/regroup.

Draw the counters onto a
place value grid and
show what you have
taken away by crossing
the counters out as well
as clearly showing the
exchanges you make.

When confident, children
can find their own way to
record the
exchange/regrouping.

Just writing the numbers
as shown here shows
that the child
understands the method

Children can start their formal
written method by partitioning
the number into clear place value
columns.

36-254=582

T v
;ﬁ"o‘m 6
200 50 4
500 80 2

Moving forward the children use
a more compact method.

F28-582= 146

H

G;l

3
i

UoNoeqns - ¢ JeaA
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Objective and
Strategies

Concrete

Pictorial

Abstract

Column method

Year4—upto4d
digits
( Introduce decimal

See Year 3 method

See Year 3 method

Ensure the language of exchaninging is used
throughout.

<

2R
| §
[ |

S
G
9

NN

notation through i
context of money)
Column method See Year 3 method See year 3 method 0% %
-_ 2128
28928
Year 5 —at least 4
digits Use zeros P v P !
(Subtract with for place- 7!’/!3/ 6 A - (S}
decimal values, holders. 72 8
G796 -5

including mixtures of
integers and
decimals and
aligning the decimal.

Column method

Year 6 — subtract
with increasingly
large, complex
numbers and
decimal values

See Year 3 method

See Year 3 method

uonoengns - 9- Jea A



Doubling Use practical activities to show how to
double a number. Draw pictures to show how to double a 16
/’ number. / \
Double 4 is 8
10 6
mEa mm S
(] ] 20 12
4x1=8 - Partition a number and then double
EYFS will use this method EYES will use this method each part before recombining it back
together.
Counting in r Count in multiples of a number
! g wl - ﬂﬁa Eﬂr{ ..j ;-l.g"'um o {L aloud.

multiples f ‘\ P

m Write sequences with multiples of

- ”""\.f"““ NSNS ST | numbers.
i 0 5 1 o 2 0
2,4,6,8,10
Use a number line or pictures to continue
support in counting in multiples. 5, 10, 15, 20, 25, 30

Count in multiples supported by concrete

objects in equal groups
Repeated There are 3 plates. Each plate has 2 star biscuits on. How many b Write addition sentences to describe
addition

S

Use different
objects to add
equal groups.

2 add 2 add 2 equals 6

objects and pictures.

SEI3Y

2+2+2+2+2=10

uoneo|dniniN — T JesA



Objective and Concrete Pictorial Abstract
Strategies
Doubling Use practical activities to show how to Draw pictures to show how to double a number. | Partition a number and then
double a number. ) ) double each part before
/' Double 4 is 8 recombining it back together.
i mEE oD 16
double 4is 3 10 6
4x2=8 I x2 x2
20 12
Counting in Count in multiples supported by concrete Use a number line or pictures to continue Count in multiples of a number
. objects in equal groups. support in counting in multiples. aloud.
multiples — Write sequences with multiples
234510 from “’" i,ﬂ?,,@t R AR of numbers.
( 12,9, E 2 A & A & A 4 2,4,6,8,10
0) N N 5,10, 15, 20, 25, 30
Children may Only use multiplication symbol
use their fingers once introduced
(rep-e-ated as they Count in I;\lr‘l—l-\ I;\fll-\ II|II I|IIII|I II|I II|
addition) equal groups. aae T 4 x3 =

2+2+2+2=8

Arrays- showing
commutativity

Create arrays using counters/ cubes to
show multiplication sentences.

Use representations of arrays to show different
calculations and explore commutativity

@ﬁ
ﬁ@@@
@@@Q

0000 +x1-8
aood
Ixd=8
000> 351“3
QOO0 0o
0000 o0
4P B

Link arrays to area of rectangles.

Use an array to write
multiplication sentences and
reinforce repeated addition.

00000
00000
00000

5+5+5=15
3+3+3+3+3=15

5x3=15
3x5=15

uoneoldniniN — Z JesA



Objective and Strategies

Concrete

Pictorial

Abstract

Expanded column
multiplication

Additional step added
to support
understanding

Place value counters or dienes can be used.
Children will repeated addtion to support
understanding. Emphasis on paritioning.
Use place value grids (in grid method format) to
support understanding

23x3=

13x 1=

a0 | 3
o
(]
Q

(1]
000

000

60 9

Children can draw counters to support their
understanding.

[Os | Is X 20
00 |00CO 3 60
00 00O
00 |00 o

60 | 9

Children to record what it is they are
doing to show understanding.

Start by partitiong the numbers and
showing the separate calculations.

3x23  3x20=60 23

/U W3-9 x 3

203 60+9-69 9 (3 x 7
60 3x 2 0)

When children write down answer in
expanded method, ensure they are
starting from the ones. Moving right to
left on the grid.

Formal multiplication

( no exchange )
(2 digit by 1 digit)

Place value counters or dienes can be used.
Children will repeated addtion to support
understanding.

Continue to set out counters in place value
grids.

23x3=
10s 1s
000
000
Q00
6 9

Children can draw counters to support their
understanding.

lOs ls
00 |00C
00 00O
00 |00©°
6 9

ensure concept of palce value is secured
before progressing onto this step.

23

x 3
69

Formal multiplication

( with exchange -2
digit by 1 digit)

Exchanging involved.

100s | 10s 1s
Always start at the g90
ones. 209
_ 800
6x23= 000
Start at the ones and 100s | 10s 1s
add the total amount 889
000
800
° 000

1 3 8

Children to represent their understanding using

drawings. (005

Write mutliplication question and
answer in the formal method.

23
X b
|

| |

uoneo|dniniN — € Jes A



Objective and Strategies

Concrete

Pictorial

Abstract

Expanded formal
multiplication

( 3-digit by 1- digit)
Additional step added

to support
understanding

Children can continue to be supported by place
value counters at the stage of multiplication.
Emphasis on partitioning by setting out in a grid
format.
Always start by multplying the ones first and
note down their answer each time ( this will
support formal method).

Show the link to arrays

245 x 4 =

245x 4

5
00000000
0000000
0000000
0 000000000

R00 60 20

Children can draw place value counters to support
understanding.

200 Lo 5
00 0000 o000 0D
'8 oo 0ppo oo0Oo DO
00 0000 o000 0D
co 0C0O0O ooD Ob
8D 0 | 6D 20
200 40 5
4 800 160 20

This step will support children
understand the place value importance
in the formal method.

When children write down answer in
expanded method, ensure they are
starting from the ones. Moving right to
left on the grid.

245
¥ b
20 (4 «5)
| 60 (yx '-I-CI-J

H00O (+x200)
Qg O

Formal multiplication
(short)

3-digit by 1-digit

Children use place value counters to support.
Start at the ones and exchange if necessary.

245 4

O Yo 5
OO
© POLO0000
Q© POYOO|I000O
Q ODO00Q000

8

l.,.

000

9 8 o
—_—

Children can draw place value counters to support
understanding.

(005

—

b1

QO+ Ul

2 4
98
| 2

uoneoldnini — ¢ Jes A



Objective and Strategies

Concrete

Pictorial

Abstract

Formal multiplication
(short)

Year 5
4 digit by 1 digit

See Year 4 method

See Year 4 method

3193

X 2
380
|

Expanded formal
multiplication

Place value counters or dienes can be used.
Children will use apply knowledge of times
table to support.

Children can draw representations to support
alongside written numbers in grid format.

x(2 0 3

R L 3
(long) Emphasis 10 @::'9 , 0 20 0 30
on aritionin 200 30
and IFi)nkItIo "8 I Children will exchange 6 | 1 0 I B
Year 5 arrays. ®@ @® counters accordingly. When children write down answer in
2 digit by 2 digit 120 |0 @ expanded method, ensure they are
starting from the ones. Eg 6 x 3, 6 x 20. If
it helps, children can write out what
they are solving next to their answer.
x|2 0 3 Emphasise link between grid method
| 0|2 00|30 and expanded formal method.
b/t 201 B 23
X1 6
T8 (bx3)
120 (6= 2 o%
30 (1 0 >3
200 (lox20)
268
Formal multiplication | Encourage children to partition the numbers Children may jot notes on the side
. X 2 ‘5 . . .
lon and solve each part following the same ———@_ . solving the question in smaller steps. Eg
(long) structure as the formal method( start with 6 x 1 0] S oloJC Children may want to 23x6,23x6.
/ 23) 10 w0 30 refer back to the grid
Year 5/6 : NG method to help note
2-digit by 3-digit ‘ S @ @%5 calculations when solving 2 3
2-digit by 4-digit 120|180 ®® more complex numbers. X ‘ 6
°9% ®®
. 0o I 3 8
: x|2 0 3 a 3‘ g
More complexed questions: Children may still ’ 0 2 0 0 30 '3 G %
choose to use manipulatives with the corresponding 6 \ 20|18

long multiplication modelled alongside.

uoneoldninizl - 9/G JeaA



Objective and Concrete Pictorial Abstract
Strategies
Sharing objects Children use pictures or shapes to share quantities.
into groups I have 10 cubes, can you share Share 9 buns between
them equally in 2 groups? § § § § three people.
8 flowers shared into 2 equal groups 9+3=3
8 flowers shared into 2 equal groups 8+2=14
Division as
grouping Divide quantities into equal groups. Use a number line to show jumps in groups. The number of jumps 28+7=4

Use cubes, counters, objects or place value counters to

aid understanding.

57 ﬁoﬁa

equals the number of groups.

o 1 2 3 4 5 6 7 8 9 10 11 12
[
[

3 3 3 3

Think of the bar as a whole.

Split it into the number of 20

groups you are dividing by and ( \
work out how many would be \ \ | \

within each group.

20+5="
9 % ¥=20

Divide 28 into 7 groups.

How many are in each
group?

Q- Z pue T JeaA
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Objective and Concrete Pictorial Abstract
Strategies
Division as Use cubes, counters, objects or place value counters to Continue to use the bar model to support division problems. How many groups of 6 in
grouping support undertstandin Children make the link with multiplciation to support. 24?

00000 000OS 96 + 3 =32
20909000
Ssas r——s00 0] (D. @. e
> ® © ®

0® 0® ®

24 divided into groupsof 6=4

It is important children divide the tens first then the ones.
Children will progress onto exchanging.

20

20+9="
9 x 7T=20

24:6=4

Division with a
remainder

14+3=

Divide objects
between groups and
see how much is left
over

#& £ &%
28 28 &8

i

Jump forward in equal jumps on a number line then see how many
more you need to jump to find a remainder.
B-6

+h+b+b+b+hbh+

0 6 12 18 24 30 36 38
= & sixes with a remainder of 2

Draw dots and group them to divide an amount and clearly show a

T 0000L

Complete written divisions
and show the remainder
usingr.

29 + 8 = 3REMAINDER 5
Tt

dividend divisor quotient remain

d—¢ JeoA
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Objective and
Strategies

Concrete

Pictorial

Abstract

Using known
facts

( whole part
model and
place value
grids)

Year 4
Up to 3-digit by
1-digit

Begin by making the number you are dividing (dividend)

using place value counters.

39+3=

Use a place value grid that has the
same amount of rows as the

number you are dividing by ( divisor)

Share out the
counters, starting
with the tens
followed by the
ones.

Each row thereis 1
ten and 3 ones
showing 13 in each
group.

Tens

O

O 1000

O 000

8 L=6=2| T

EHO

Lt !

1o +1 =2

BB

2 |

Children to draw place value counters and place

value grids.

Parition your number into parts.

39+3=

Divide each part by the divisor.

Add the two
amounts together.

3 =13

d-—vJes9A
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Short division
(no reminders
and reminders)

Year 5
Up to 4-digit by
1-digit

No exchange
Begin with questions involving no exchange.

Children place counters into groups below. Always start
with the largest place value.

-

Children start with the largest place
value.

“We can put 3 tens in each group and
have 1 ten left over’

‘1 am going to exchange 1 ten for 10
ones’

‘We can put 3 ones into each group’.
(Note the remainders if it applies)

Involving exchange

Children can draw place value counters to
support understanding.
Draw pictures alongside short division.

Tems Ones

3_
|DZ@ D
0 o \_»
0 O
TE.IE O\"\QS
2 L
3| 7 2
0o D Q0 q
O o O o O
0O D 0O & D
o0 o0

2
23|7'2.

e

Begin with divisions that divide equally
with no remainder

List the reminder if it applies.

d-—§GJeoaA
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Objective and
Strategies

Concrete

Pictorial

Abstract

Short division

Up to 4 digit by 2
digit

See Year 5 method

Focus on the grouping structure when dividing.

Children can list the mutlples of the divisor ( number they

are dividing by)

See Year 5 method

Finally move into

1 4 6
16 21
3 55 11 0

decimal places to divide
the total accurately.

Long division

Up to 4 digit by 2
digit

Children can use place value counters to support their

understanding.

2544 -12

1000s | 100s | 10s

o0 o000
&)

0000 | We can't group 2 thousands into

groups of 12 so will exchange them.

1000s | 100s | 10s

into groups of 12 which leaves

We can group 24 hundreds 12 2;544
with 1 hundred. 24

1

After exchanging the hundred, we 12| 2544
have 14 tens. We can group 12 tens 24

into a group of 12, which leaves 2 tens. %g

2

0212
After exchanging the 2 tens, we 122544
have 24 ones. We can group 24 ones 24
into 2 group of 12, which leaves no remainder. 11‘;

Jottings can be made to support understanding.

Encourage children to
list multiples to support

calculations
0|36
1T 214132
- 360
712
- 72
0

(x30)

(x6)

d-—9JesA
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